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Obiter 
Dictum 
"Weeds are still weeds, no matter 
how sparse their population may be." 
To evaluate the methods of any field, to fix its boundaries, to detennine its 
aim, a philosophy of education or training is needed. To synthesize such a 
philosophy is a formidable, a sensitive, an uncommon undertaking. The daily 
round of classes, conferences,meetings, calls, and research projects allows lit-
tle time for people in the veterinary field to canvass their purposes. To evolve 
a philosophy of education would require us to question the nature of our dis-
cipline, the boundaries of scholarship, and the character of our actions as veter-
inarians or veterinary students. At every point of evaluation, each of us would 
be forced to expose assumptions or motives that are only vaguely known. The 
naked nerve endings of Ego would often be irritated. Yet, this periodic reevalua-
tion must be attempted; it must be done. 
Whatever decisions must be made-concerning the spirit or temper of the 
student-teacher relation, the legitimacy of certain kinds of research, or the 
proper scope of the curriculum or of the profession in general-they turn ul-
timately upon the nature and goals of successful education. An individual can-
not have a superficial, or narrow, opportunistic concept of education and be a 
responsible teacher, practicioner, or student. An acceptible philosophy of ed-
ucation should provide a satisfactory explanation of the aim and process of 
education, while providing a moral standard that will protect and promote the 
healthiest educative behavior. 
Why should we educate or be educated? What human need is there for 
education? What should or does it satisfy? Some say that the aim of education 
is to transmit information. Facts must be mastered; messages must be re-
ceived and effectively arranged. This is abortive and amoral for it ignores the 
recipient of the information and centers only on the message. Others feel that 
education is the transfer of ideas from one individual to another. This is bet-
ter, perhaps, but it centers on the idea-giver; his intelligence and credibility as 
well as the message are concerned, but the recipient is still ignored. 
Education is a word symbolizing the process of creating meaning. It in-
volves an interactive and dynamic occurrence within the individual. Messages 
and speakers are external and cold, experientially approached phenomena. 
Education is a process, not a thing. Nothing involved in it is static. As stu-
dents, teachers, or practicioners, we are not "dissecting a cadaver," but are prob-
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ing into a pulsating organism called life. Education is complex. Whenever two 
people attempt to communicate in order to learn, there are at least six "people" 
involved: the person one thinks himself to be; the person that his partner 
actually thinks him to be; the person that one thinks his partner feels him to 
be; plus the other three equivalent "persons" at the other end of the circuit. 
The relationships between individuals in regard to education are just begin-
ning to unravel. 
The aim of this complex phenomenon should be to increase the number 
and consistency of meanings derived from the environment through complete 
internal evaluation and selectivity. What has this "esoteric rot" got to do with 
veterinary medicine? Why should such a foundation for our efforts be at-
tempted? Basically, it is this. The value of anyone is the veterinary field is go-
ing to depend on his success in the educative process. This process must be 
complete; it must involve more than the absorption of dogma. It must involve 
much more than practice, class, clinic, or research, even though these are of 
importance and should be explored deeply. Activities outside of class (both 
without and within the veterinary college), outside of practice, outside of in-
stitutional work are not often thought of as educational material, but they are. 
Your education is an irreversible and an unrepeatable fact. Moments of indif-
ference or disinterest leave indelible marks on your personality. 
I do not want to appear coercive or exploitive but rather facilitative in at-
tempting to create an awareness that education does and must involve your 
total effort and your total interest in all aspects of life in order that you may be 
most useful in the realm of veterinary medicine. 
Your editor, 
Ron Huhn 
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